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[Abstract] In Japan, interest in the unification of nursing practice, education, and research is increasing. In this paper, the
literature from the United States which has moved towards unification since the 1960’s was reviewed, and the contents were
examined. Using CINAHL, literature since 1982 was searched for with the key words ‘unification and nursing’. As a result, 26 papers
in total were found on the unification of nursing practice, education, and research in the U. S. A. The contents of these papers were
classified into the following 10 categories.

1. Action for unification of nursing practice, education, and research in each university and hospital 2. The history of the
3. Unification models 4. Joint appointments in educational institutions and health care
institutions for the unification of nursing practice, education, and research 5. Faculty practice for unification of nursing practice,
education, and research 6. Receptivity of unification among nursing faculty
process 8. Enlightenment of unification between nursing practice, education, and research
relations to the unification 10. Integration of the concept of unification in curriculum development.

development of unification models

7. Framework for the analysis of the unification
9. Ethical responsibility and its

These 10 categories showed that unification of nursing practice, education, and research was examined from various view points,
which offer various suggestions towards the unification of nursing practice, education, and research in Japan. However, only three
papers were research articles, which suggests the necessity for further research on the unification of nursing practice, education, and

research.
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Current Status of Research Overseas on Unification between Institutions for Nursing Education and for
Health Care
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Yoshie Kudo Nobuko Nagao

[Abstract] Purpose : To clarify the current status of research overseas on unification in institutions for nursing education and for
healthcare aimed at developments between these institutions, and to gain insight into the development of a system appropriate for
Japan. Methods : We searched the literature from 1966 to 2001 in MEDLINE and CINAHL using the keywords-unification,
collaboration, integration, and cooperation. We analyzed the papers by year published, the type of research, design, subjects, and
the content. The validity of the analysis was obtained through discussions with co-investigators. Results and Discussion : There
were seven research studies that were applicable : Four were surveys, one was case study, one was action research and the other
was a historical study. The contents of each were classified in the following five categories. 1. To analyze receptivity to the
proposed introduction of the unification among nurse faculty. 2. Actions and evaluation of collaboration between institutions of
nursing education and health care. 3. To compare types of unification model. 4. Evaluation of joint appointments in unification
institutions of nursing education and health care. 5. History of the development of unification models between institutions of nursing
education and health care. The results reveal the need for more studies on unification between institutions of nursing education and
health care in Japan. The contents showed certain problem areas implementing unification, such as making allowances for the
ability of faculty and nursing staff, clarification of nursing roles and sustaining communication between institutions of nursing
education and health care.
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Independent Living Supported Respiratory Care and the Quality of Life of Ventilator-Dependent Individuals
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Mieko Sagawa Maki Tawara Irene Hanley

[Abstract] We found that there were differences in respiratory care for long-term ventilator dependent clients between Japan and
British Columbia (BC), Canada in our comparative investigation. We call the former life supported care(LSC)and the latter
independent living supported care(ILSC). The purpose of this study was to identify relationships between the two types of
respiratory care and the quality of life for the long-term ventilator dependent with spinal cord injury (VDSCI) by doing a compara-
tive investigation between BC, Canada and Japan. The authors prepared a questionnaire regarding the respiratory care and the
QOL of the respondent. It focused mainly on respiratory care, ventilation, family attendant, mobility and life satisfaction. The
questionnaires were mailed to VDSCI persons in BC and in Japan. 24(67%) of the Canadians, who received ILSC, and 33(77%) of
the Japanese VDSCI, who received LSC, responded. Of the 24 Canadian respondents, 6 were excluded from the group of ILSC due
to low lesion of spinal cord. No statistic ally significant differences were indicated in demographic characteristics or in ventilation
periods between the two groups. Persons receiving ILSC were more satisfied than those receiving LSC in relalion to the
management of mechanic ventilation, tracheal aspiration, independent breathing time, communication and care support. Of persons
receiving LSC, 90% used the cuffed tubes, 61% could not speak and 61% were ventilated 10 hours a day. Of persons receiving ILSC,
100% used electric wheelchairs and 83% spent more than 10 hours a day in wheelchairs, but for those receiving LSC, only 24% used
Mobility and participation of VDSCI indicated

significant differences in respiratory care support. Persons receiving ILCS were satisfied with their QOL than those receiving LSC.

electric wheelchairs and 70% were totally dependent on others for mobility.

[Keywords] JHIA TIPS long-term ventilator dependent, 435D E quality of life, W~ 7 respiratory care,
H 7 LRAE S = 2 — L uncuffed tube, HI7ZA4:3 independent living
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To Determine which Variables Affected the Degree of Students’ Satisfaction with the VOD System in

Nursing Practice Education
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[Abstract] Purpose : The purpose of this study was to determine which variables affect the degree of students’ satisfaction with

the Video on Demand(VOD)system in nursing practice education.

Subjects : 93 second year students meeting the inclusion

criteria, agreed to participate at the National College of Nursing, Japan. The average age of students was 19.9(=43.4)years old.
Measurement and Data Collection : The questionnaire contained eight items that referred to the following seven independent
valuables ; @On-demand, @Ease of use of the video player, @Vividness of image, @Size of image, ®Interest in VOD system, ®
Ease of access of search method, @ The number of personal computers. The dependent variable was the degree of satisfaction with
the VOD system. Each question was rated on a scale from 1 to 5. Out of 82 questionnaires returned, 76 (81.7%)were completed.
Multiple regression analysis was used to determine the correlation between the independent variables and the dependent variable.
Results : Two independent variables, ©@On-demand, and @Ease of access of search method, significantly affected the dependent

variable ; the degree of satisfaction with the VOD system. The coefficient of multiple determination, R* was 0.527.

Conclusion :

The advantages of the VOD system are that the students can start when they want to study and that they can easily access the
system. These characteristics of VOD meet the students’ needs in studying. In addition, operating the system is quite simple. The
authors conclude that the characteristics of a VOD system meet the students’ need for Computer Assisted Instruction. The authors
conclude that the VOD system may fulfill this function as one of the learning materials for nursing students.

[Keywords] VOD (video on demand), CAI(computer assisted instruction), FHi#H nursing education
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on Nursing Administration
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[Abstract] The purpose of this paper is to explore the practical knowledge of the nurses who work in International Health Care
Cooperation within the area of nursing administration and also to describe the necessary core elements of developing human
resource programs for this area of nursing. Semi-constructive interviews were conducted with nurses who were involved in nursing
administration for more than one year in a developing country. Results of the interviews showed that activities and nursing
management knowledge related to directing organization, developing systems, and developing human resources are essential core
elements along with the management performance competency in working with counterparts. Furthermore, understanding the host
country’s health care and its surrounding environment is indispensable for International Cooperation skills such as information
gathering, problem solving, communication, strategy and negotiation proved to be crucial to the core elements of human resources

development. Preparation of nurses for administration in International Health Care Cooperation should focus on these core

elemeats.
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The Importance of Oral Testing for Conversation Classes
A Framework for Planning Oral Tests
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[Abstract] The aim of this paper is two-fold. Firstly the paper will argue why oral testing is the best way to test ‘conversation’
classes at university/college level and secondly it will propose a framework that teachers can use to organise their own exams.
Speaking is a different skill to reading and writing and therefore to test the ability to speak in any other way is not a test of
speaking. Speaking involves both listening and speaking in ‘real time’ and this can only be properly assessed in spoken form. Oral
exams are not used for ‘high stakes’ test because of the element of subjectivity that is unavoidable in the assessment of the spoken
language. However, within the college environment, in which teachers are able to continually assess their students, this is less of
a problem. The advantages and disadvantages of both traditional testing (particularly multiple-choice)and oral testing are
discussed. A framework for oral testing is outlined, discussing the key issues that a teacher needs to consider when organising oral
tests. This includes a discussion of whether the test should be proficiency or achievement style, criterion referenced or norm
referenced, holistic or analytical in grading, and also discussed some of the different kinds of formats that exist. A timeframe
helping teachers to decide when to inform students is also given. It is recommended that teachers both give feedback to students
individually in order to both encourage and direct student’s study, and to solicit feedback from the students so that the test can be
improved in later tests.

[Keywords] English conversation, oral testing, testing methods, testing framework, testing feedback

the potential disadvantages of oral testing ; (c)explain

| . Introduction why the advantages of oral testing outweigh the dis-

advantages ; and(d) provide a framework for teachers

Language testing can be such a daunting area, with its who wish to pursue oral testing with their own students.

own body of technical terms, statistical analyses and the
like, that many English teachers shy away from devising II. Reasons for implementing oral tests
their own tests. Bachman and Palmer (1996) express the

problems and reluctance with which language teachers Assuming that ‘conversation’ classes are concerned

face language testing. with improving students’ conversational ability, then to

In virtually every group we have worked with, we have test in any written form, be it multiple-choice or other-

found misconceptions about the development and use of wise, can not hope to capture the skills that are needed
language tests, and unrealistic expectations about what . .

guas P . for conversation. According to Cornbleet and Carter
language tests can do and what they should be like, that

have prevented people from becoming competent in lan- (2001) the following are the distinct characteristics of

guage testing. (p. 3) ‘conversation’, each of which acts as a reason for choos-

The aim of this paper is to urge teachers who teach ing oral tests over non-oral tests for testing conversa-

‘conversation’ classes to use oral testing as a means of tion.

testing. There are many reasons why this should be done
assuming certain practical considerations are fulfilled.
This paper will : (a)outline these reasons ; (b)address
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Conversation takes place in real time
There is a great difference between speaking and
writing, in that in speaking we have to do it ‘now’. This

immediacy puts a great pressure on both our ability to



speak and to listen. In the written word, we are under
less pressure as we have the chance to gather our
thoughts and prepare the message we wish to convey,
which is seldom the case in conversation.

Brazil (1995) asserts that the pressure of having to
speak and listen in ‘real time’ makes these skills prob-
lematic for the native speaker of a language.

Our ability to put together what we want to say may not
always be equal to the pressure to keep up with ourselves, so
to speak, in the delivery of our message. As listeners, too, we
frequently feel ourselves under similar pressure. The fact
that time is passing makes it imperative to decode what we
hear promptly so as not to miss what comes next. (p. 11)

In speaking a foreign language this ability is even
more difficult, and this very essential skill can not be
tested unless the test is spoken. Another consequence of
speaking in real-time is that because of the pressure of
time we do not communicate in ‘sentences’ but in ‘utter-
ances’. David Brazil believed that “speech is characteris-
tically used in pursuit of purpose...the practice of invent-
ing a sentence...is a practice of the sentence grammar-
ian, not the user”. When we speak, we generally do so
for a reason and ‘getting our meaning over’is more
important than being grammatically correct, so speech
does not conform to the same rules as written English.

Another aspect of speaking in ‘real time’is that we
tend to use simpler, less complicated language. There
are some exceptions, such as in a lecture, but this is
because we have prepared what we are going to say
beforehand and, consequently the normal limits to
speech do not apply. In particular circumstances, such as
if we need to make a difficult request to our employers,
or perhaps if we are rehearsing for an argument that we
intend to initiate, such a strategy might be employed.
However, for most conversation, there is no prior
rehearsal, which means that what we say is simpler and
often ‘grammatically incorrect’. Students need to be
aware that all native speakers, from David Beckham to
George Bush, make mistakes when speaking, and do not
speak in ‘whole sentences’. One consequence for the
language student is that it is not necessary to form a
whole sentence in their head before speaking, which
often impinges on fluency. Many advanced non-native
speakers of English can sound unnatural or stilted pre-
cisely because they are trying to speak ‘written English’,
instead of concentrating on conveying their meaning,

which is the function of the spoken word. At a more

general level, it is often the perception that English must
be spoken perfectly or not at all that deters many
students from actually trying to speak English. This fear
of mistakes is constantly reinforced by written tests that
often measure only accuracy. However, making mis-
takes is not in fact as important as traditional testing
would have us believe.

Conversation is face to face

With the exception of telephone calls (and discounting
online “chat” which takes place in the written medium),
when we converse we are in the presence of the person
to whom we are speaking. This means that we receive
more information than we do when reading a text. We
can see emotion and interest in the faces of those to
whom we are speaking and adjust what we say accord-
ingly. If we think our conversation partners look bored,
we will change topic ; if we think that they look keen to
speak we will break off and allow them to do so. We
might change what we were going to say if we can see
our conversation partner is upset, or angry for example,
or if we think what we have said has been misunder-
stood. Facial expressions might make it unnecessary to
complete an utterance. When we see that our point has
been understood we do not feel the need to finish what
we were saying. These are all aspects of conversation
that can not be tested unless the test involves actual
conversation.

Conversation is inleractive

Conversation takes place with other people, so social
skills are involved. One of the most important is that of
‘turn-taking’. This means that the role of speaking will
alternate between the participants of the conversation.
Even if the conversation is being dominated by one
individual, the listener still has an important role to play
in oiling the discourse by nodding or shaking his/her
head, or by displaying interest, boredom, sympathy etc.
Knowing when to speak and when to give an opening to
a listener to speak is a skill that students need to learn
and practice, and the ability to do so in a foreign lan-
guage, can only be tested orally. In group conversations
we will be aware of those who have not had a chance to
speak and we might ask questions to involve others.
This is another important skill that can only be tested in
a group environment.

Perhaps the most important reason for testing conver-
sation with an oral examination, is because conversation

involves both listening to what someone else has said
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and responding to that utterance, something that a
written or listening exam can not do in the same
manner. (For a detailed discussion of assessing listening,
see Buck (2001)and for assessing reading see Alderson
(2000)). Such a test may be able to measure receptive
skills, but this is not what conversation is about. Heaton
(1998) explains the problem as follows,

In many tests of oral production it is neither possible nor
desirable to separate the speaking skills from the listening
skills. Clearly in normal speech situations the two skills are
interdependent. It is impossible to hold any meaningful
conversation without understanding what is being said and
without making oneself understood at the same time. (p. 83)

Ill, Potential disadvantages of oral testing

Having stated why oral testing is desirable for conver-
sation based classes, it is important to look at the
reasons why it is often passed over in favour of written
tests of speaking. The two main problems usually as-
sociated with oral testing are concerned with reliability
and practicality. The reliability problem according to
Heaton(1988)is what he calls “mark/re-mark reliabil-
ity”. In high-stakes tests, such as university entrance
exams, when there could conceivably be tens of thou-
sands of test takers, it is impossible to be sure that
students would get the same grade regardless of who is
doing the assessing. Even with training, it would be
impossible to guarantee that all assessors would award
the same grade to the same candidate. Lazarton (2002)
asserts that the grader “is not a neutral factor and must
be accounted for in test validation” (p. 173). Anyone who
has tried to grade orally will know that even when being
the sole grader, it is hard to be sure that one’s own
grading is consistent. Therefore, in comparison with
multiple-choice grading, in which all papers will be
graded with 100% reliability, oral testing is undeniably
less dependable.

This is not to say that multiple-choice, which is the
preferred means of testing in most exams, is without
flaws. In multiple-choice, there is a one in four chance
on any question that a student can guess an answer. The
extent to which guessing influences the final score is
unknowable, but it cannot be denied that each student’s
final score will be higher or lower, depending on if they
have ‘guessed’ the correct answer. In the words of
Hughes, (1989), “the trouble is we can never know what
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part of any particular individual’s score has come about
through guessing” (p. 60). It is conceivable that this
element of uncertainty in a candidate’s score might be
no greater than the error that might exist in oral testing
due to variability in graders’ ratings, yet this inconsist-
ency is regarded as acceptable in multiple-choice and
unacceptable in oral testing.

The second often cited problem of oral testing is
practicality. For large-scale testing, it is far harder to
organise oral testing because of problems with finding
suitable assessors, the cost of paying them, and the
logistics of getting the candidates and assessors to the
right place at the same time, than it is to hold a written
exam. Within the classroom environment these diffi-
culties might exist if there are large classes and too
many students, but for many colleges, these difficulties

are not so acute.

IV. Why the advantages of oral testing outweigh
the drawbacks

The key problem with oral testing is that they are, as
McNamara (2000) states, “necessarily subjective” (p. 37).
One person, the rater, is judging another, the student,
and the grade awarded is overall impression. No matter
how professionally this is done, it can never be ruled out
that there is error in the awarding of a grade. With
multiple-choice, we can be sure that there is no bias or
inaccuracy with the grading. There are, however, other
problems. For a detailed analysis of its shortcomings see
Hughes (1989, pp. 60-62), but to summarize, the key
points are :

1 The technique tests only recognition knowledge.
2 Guessing may have a considerable but unknowable
effect on test scores.

The technique severely restricts what can be tested

It is very difficult to write successful items

Backwash may be harmful

S U1 s~ W

Cheating may be facilitated
All of these criticisms need to be considered before
deciding whether or not to use multiple-choice. In the
case of oral testing, the fact that multiple-choice can
only test recognition shows that it is not suitable for
measuring the ability to communicate.

Hughes’ point that ‘backwash’ might be harmful is
equally important. Backwash is the impact that exams
have upon how subjects are taught. Equally, it must also
have an influence on how students study. As a multiple



choice test is concerned with recognition skills and not
use, teachers and students will understandably devote
their energies to maximising the ability to recognise the
patterns in English language that are frequently tested
in multiple-choice. This does not mean, however, that
these patterns can be reproduced actively. When testing
is done orally, the positive effect of backwash will be
that both students and teachers will concentrate on ‘lan-
guage use’ rather than accruing what is sometimes refer-
red to as ‘knowledge about language’. This should also
be beneficial in monolingual classrooms, where under-
standably students can be reticent to talk to their class-
mates in English, rather than their mother-tongue.
When students realise that speaking English in class will
help improve their test performance, the purpose of
speaking becomes much clearer. Additionally, it should
also concentrate the teacher’s mind ; as if the teacher
decides to test orally this will impact on his/her teach-
ing style. Once a commitment is made to oral testing,
the focus of the class will shift further to practicing the
skills needed for speaking.

In the context of the college teacher, the arguments
for doing oral testing would seem to outweigh the
disadvantages. For ‘high-stakes’ testing, from the view-
point of practicality, it might not be feasible, but it
would seem that the current status quo is not beyond
approach.

Heaton notes that,

Continuous assessment by the teacher, with all his or her
classroom experience, is generally (but not always) a reliable
method of measuring the oral skills. (P 104)

Oral testing in conjunction with continual assessment
will be fairer than simply having one end of year exam
to determine a student’s grade. In all exams, some
students will suffer badly from nerves, and an oral test
will probably be hardest for those who are shy. How-
ever, as speaking in a foreign language does necessitate
overcoming such fears, oral testing, with a teacher

known to the student, should minimize this concern.

V. Framework for oral tests

How should you test? Choosing a ‘direct’ or ‘in-

direct’ test

There is a consensus among testing experts that the
best way to test, where and when it is feasible, is
through ‘direct’ tests. Bailey (1998) defines direct tests as

“those in which the learner’s response involves actually
doing the skills being assessed” (p. 75). Direct testing is
possible for the productive skills of speaking and writ-
ing. For the receptive skills of listening and reading
‘indirect’ testing is used. As it is not possible to know if
a student has read and understood an article, for exam-
ple, questions may be written to tease out how much has
been comprehended. Bailey points out that another
weakness of this kind of test, is whether it does actually
measure what it purports to do. She gives the example
of the tenuous relationship between multiple-choice and
reading, but the same is equally true for multiple choice
and speaking.

Someone who is good at selecting the correct response on
multiple choice grammar items might not be an effective
writer. (p. 75)

Bailey continues to say that indirect tests such as
multiple-choice can have a negative effect on the way
that students study the language.

Another problem with indirect tests is that they may result
in negative washback. For instance, if learners spend time
studying bits of decontextualized grammar in preparation
for an indirect test of writing, they may spend less time
actually writing in the target language. (p. 75)

As mentioned earlier, this style of testing predomi-
nates in high-stakes testing, as it is easier to carry out
and grade. Hughes(1989) believes that teachers should
test the abilities they wish to develop so that “if you
want to encourage oral ability you should test oral
ability” (p. 49). If we test indirectly, Heaton(1988)
asserts that, “we are removing an incentive for students
to practice in the way we want them” (p 45). The impor-
tant point here is that if students know they are going to
receive a written paper to test their oral ability in
English, then there is little incentive to practice in class.
Instead of seeing English as a tool and a practical skill
it will remain only as an academic subject, something to
know about but not something to use. Having an oral
exam should make the importance of practicing English
explicit, and, assuming that students do actually
improve, will be more motivating as they can see that
practicing does lead to both an increased ability to
understand spoken English and to speak it. Shohamy
(2001)is another who is critical of the over reliance on
the ‘psychometric’ testing tradition, in which the sanc-
tity of the test is placed above all other concerns, con-
cluding that.

..traditional testing is not interested in the motives for
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introducing tests, in the intentions and rationale for using
tests or in the examination of whether intentions were
fulfilled. It is not interested in the steps taken in preparation
for tests or in how test takers feel about tests and their
effects on those who failed or succeeded in them. It also
overlooks how the test affected knowledge learning patterns
and habits.

Traditional testing views tests as isolated events, detached
from people, society, motives, intentions, uses, impacts,
effects and consequences. (p. 4)

Another of the growing band of malcontents in testing
is Underhill (1987), who like Shohamy, believes that it is
the student and not the test that should have priority in
the testing procedure. His comments are concerned with
oral testing.

“...oral tests must be designed around the people that are
going to be involved. This is a human approach ; we want to
encourage people to talk to each other as naturally as
possible. The people, not the test instrument, are our first
concern.” (p. 4)

“...oral tests, because they involve a subjective judgement by
one person of another, are likely to be less reliable ; but it
suggests that the human aspect of that judgement is what
makes them valuable and desirable. When we test a person’s
ability to perform in a foreign language, we want to know
how well they can communicate with other people, not with
an artificially-constructed object called a language test.” (p.
5)

As the doubts grow about the validity of traditional
testing and as greater attention gets given to the signifi-
cance that the style of testing has in terms of washback,
it seems that whenever it is physically practical, a
“human approach” using direct oral testing will be a
better choice of test for conversation than any other.

Proficiency or achievement

Once the important decision has been made to test
‘directly’ with an oral test as a test English conversation,
the next decision to make is whether to choose a ‘profi-
ciency’ style test or an ‘achievement’ style. The former
is a general measure of a student’s level of English,
whereas the latter is a test directly related to the course
content. An advantage of the proficiency style test is
that it can have a wider scope and can result in more
natural dialogue ; the downside is that it will not neces-
sarily reward those who attended your class. Students,
who were good speakers of English prior to joining your
class, could in theory not attend any classes, but still
come out with a very high grade. The possible danger of
‘achievement’ tests is that in an effort to use phrases or
vocabulary learnt in class, natural-style usage will be
neglected in an effort to display the fact that a particu-
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lar phrase or structure has been memorised. The advan-
tage is not just that students will be able to see the
advantages to attending class, but that someone who
previously had a low level of English, should, if the
student has studied hard, be able to take the test on a
similar footing to a student who had better language
skills prior to the start of the course. Cohen(1994)
believes that tests should be achievement based and
directly related to the goals of the course and makes the
important point that without doing this there is little
incentive for students to participate in classes.

One of the primary reasons for conducting language assess-
ment in the classroom is to promote meaningful involvement
of students with material that is central to the teaching
objectives of a given course. For this meaningful involve-
ment to take place, the goals of the assessment tasks need to
reflect the goals of the course, and these goals need to be
made clear to students. (p. 13)

His final point, that the goals need to be made clear to
the students, is also extremely important, as without
this, they will be lost and unsure of what is expected
from them. The goals should be made clear to the
students at the beginning of the course.

At the beginning of your course

Ideally, a teacher should tell the students what is
expected of them at the beginning of the course. This
should include information regarding the importance of
attendance, class participation, effort, continual-assess-
ment or whatever else the teacher (and college) deem to
be important, in terms of the final mark/grade given at
the end of the course. If a teacher does not make it
explicit that attendance will contribute towards the
final grade at the start of the course, it would be unfair
to introduce this as a factor just before the final exam.
If a teacher is planning to use an oral test, this too
should be made very clear, as if this is new for students
it will take some getting used to. Students need to
understand that the best means of preparation for such
a test is to talk in English as much as possible, at every
opportunity that presents itself, and especially so in
class, as if it is an achievement test, any of the things
done in class might be in the examination. In the first
year of its introduction, it might also be helpful for
students (and the teacher)to have a mid-year ‘dummy
run’, so that any glitches can be ironed out and so that
the format is not a total surprise to students. Of equal
importance is that it makes it real to students that
speaking is of primary importance in the course.



Before the exam

Students should be provided with information before
the exam on the way in which they are to be tested, and
how they will be graded. Without this information, they
cannot usefully prepare for the test. If the aim of your
test is to replicate real conversation, then it is important
that students are not unduly anxious. It should be your
stated aim that students are as relaxed as possible when
taking the exam. If they are overly nervous their perfor-
mance will be impaired. If you are able to do so, provid-
ing a ‘practice test week’ prior to the exam will help
allay students’ fears, especially if this is the students’
first exposure to this kind of exam. If students can be
persuaded to see the test as non-threatening, and if their
grade is a combination of the oral test and continuous
assessment (based upon participation) then the fear fac-
tor should hopefully subside. The first time students do
an oral test, there are bound to be nerves, but once they
are familiar with it and know what is expected they
should overcome this.

Choice of grading standard . Criterion—referenced versus

norm-referenced testing

When grading students there are two kinds of ways of
doing it, using ‘criterion-referenced’ or ‘norm-referen-
ced’ testing. Criterion referenced testing is when certain
goals are set for students to achieve, and if they do so,
they pass. Under this system if all students achieve the
goal, everyone passes. Norm-referenced, on the other
hand, is when students grades are compared with each
other, and a percentage are awarded a pass(or A grade
etc). Under this system it would be possible to have a
class of brilliant scholars but only a certain percentage
would be allowed to succeed. Clearly, criterion referen-
ced testing is more suitable for college testing, but each
college will have its own expectations regarding stu-
dents’ grades and this might take precedence. If the
institution does give flexibility and allows criterion-
referenced tests, then a generous marking policy can be
beneficial. Research on motivation has shown that if
students get good grades, their attitude towards the
subject changes and their performance improves as a
consequence.

Holistic versus analytic grading

The teacher then needs to decide whether to use ‘holis-
tic’ (sometimes called ‘impressionistic’) or ‘analytic’
grading. Holistic is when an overall score is given for
the student’s performance, whereas analytic is when the

student is graded in different categories, such as compre-
hension, fluency, complexity of English. The holistic
style is easier and quicker, but less helpful when giving
feedback, as there is no differentiation between the
aspects that make up conversation. If a student is quite
fluent, but also inaccurate, the scale is limited in differ-
entiating between such differences and the rater must
value one aspect over another. When using analytic
scales, this problem can be avoided as students would
get scores for both categories, but there is a danger that
by concentrating on too many aspects that the overall
impression of a student’s communicative skills is obscur-
ed. If the scale has a limited number of categories and
does not attempt to measure too much, these divisions
should be useful for the students when they receive their
feedback. In the college environment the teacher can
choose analytic scales according to the aspects of con-
versation that most need development.

Choosing the format of your oral exam

There are many different styles of oral exams, and
some might be more suitable for your students than
others. The choice will depend on what has been done in
class, what the goals of the English classes are perceived
to be, and on which test is most likely to be best at
revealing student understanding of the course. Time
pressure may dictate if it is possible to use a mix of
styles, but a process of trial and error is probably the
best way of finding out what is most suitable for any
particular course.

For a full overview of the different kinds of oral tests
available, read Underhill (1987, pp. 44-87). For reasons
of space only three kinds will be discussed here, the
interview test, group testing and role-playing.

(a) Interview tests

Interview tests are one method of testing, in which the
teacher talks to students individually. The main criti-
cism of this kind of test is precisely because it is an
interview and not a ‘conversation’. The critics say that
the test-taker is in an unequal power relationship with
the tester, and this detracts from the test. Perret says
that,

..not only is the interviewer a stranger to the respondent,
meaning that the social distance between the two is great,
but the interviewer is also in a role of considerable power,
depending on the importance of the ratings that the inter-
viewee receives. (cited in Cohen, page 267)

This is obviously a danger in high-stakes testing but
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should not be a drawback in testing within the college
environment. Furthermore, once aware of this draw-
back it should be possible to impress on students the
importance of taking an active rather than a passive
role in the interview. One consequence is that the test-
taker does not ask questions, or take the initiative in
introducing topics of conversation, but simply reacts to
the tester (see Kormos, 1999) The more relaxed the stu-
dent is with the teacher, the better the performance of
the student is likely to be.

The interview test does have certain advantages as
well. The teacher can use his/her expertise to ensure
that the student is tested on all the aspects that he/she
feels are important. This can be lost in other forms of
oral testing when the teacher is not ‘in charge’. It is also
far more likely that when the conversation partner is a
teacher, the utterances of any students are far more
likely to be comprehended, something that is not always
the case when the conversation partner is a fellow
student. Yet another advantage is that some students
are intimidated by speaking English in front of their
peers, but can excel away from peer pressure. The
teacher will also be able to increase the difficulty level
of questions, answers and topic, whereas students will
understandably be reluctant to use expressions or ask
questions to classmates that they might not be able to
understand.

(b) Pair or group testing

This style of testing avoids the problem of ‘social
distance’ as students are required to talk to fellow stu-
dents. It can also free the teacher from the role of
interviewer and allows the teacher to give full attention
to assessment. (It need not be done this way of course.
The teacher can participate, and this might be very
valuable if the group is having difficulties.)

A possible problem is that students might, if they
know their partner (s) before the test, work on a prepar-
ed answer, which invalidates the aim of creating sponta-
neous conversation. If the students decide the groups,
then this risk is greatly increased. Random assignment
to groups by the teacher is likely to reduce this risk, but
equally it might increase the possibility of students in
groups not being compatible. This might seem trivial,
but we all know from our own experiences in our
mother tongue that we are less likely to converse suc-
cessfully with people that we do not like, or do not know
well.
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Prior to the exam it is obviously positive if students
practice, —this is after all one of the key reasons for
testing in that it makes students review what they have
studied-, but although the students should be able to
know in general terms the style of the test, if too much
detail is known then rote-learning does become a risk.

Thought needs to be given to how the test is begun.
For topic-based tests it might just be sufficient to
nominate one student to initiate the conversation on a
particular topic, or to allow one student to choose the
topic from a selection. Another possibility might be to
give students prompt cards with a topic written on each.
Having a choice is fairer on students as there might be
topics on which they have no interest in their own
language, let alone in a foreign one. A wide selection of
topics or distinct sections within topics is also necessary
so that news of the exam does not leak to those waiting
to take it(care needs to be taken so that the different
questions are of a similar level of difficulty). If students
can make an educated guess as to what topic they will
have to answer, then scripted answers become a possibil-
ity.

(¢) Role-playing

Many teachers might feel that this is too contrived for
an exam, but it can be useful in testing certain aspects.
For teachers who teach E.S.P.(English for Specific
Purposes), this kind of test can be very useful.(For a
detailed review of assessing languages for specific pur-
poses, see Douglas(2000). It would be too much to
expect of students if it has not been a regular feature of
classes, but if it has, it is perhaps the only way that
speaking skills for particular situations can be tested. In
a nurses’ college, for instance, it is hard to see how else
one can test a student’s capacity to, for example, take a
patient’s blood pressure, unless it is done in a role-play
format. The key point, as Bailey(1998)says, is that in
any role-play, the situation should not only be one that
the students’ have experienced, but it should also be
believable.

Role of teacher during the test

What the teacher does during the test will vary depen-
ding on the test format. However, for any of the three
kinds of oral exam formats set out in section(7), it is
important to have a short gap between each interview,
group, or role-play so that the teacher/assessor can
write down impressions, and/or provisional grades for

each student. It is useful to record the tests, so that you



can review the tests afterwards if need be. If your
testing lasts over a period of days you might want to
refer to the tape before you recommence grading, so
that you can see what kind of marks you were giving the
day before. Recording students’ performance also
enables you to seek a second opinion if you feel the need
to do so (taking into account inter-rater reliability com-
plications) and, if you listen to it again, the tape may
help you notice areas in which all the class needs help.

After the test

(@) Feedback for students

The more feedback you are able to give students the
better. If students only receive a grade or a percentage,
they are none the wiser about their strengths and
weaknesses. Although it is time-consuming, adequate
feedback can be an effective motivational tool. It also
shows that the teacher is taking an interest in each
student as an individual. As a minimum, students should
receive a photocopy of your grading form. The more
detailed information the students receive, the more
helpful it will be. Comments on both the students’
strengths and on the areas that need improvement
should be included. If the feedback is only on student
weaknesses, it could be demoralizing and therefore
counter productive. As Cohen (1994) observes,

Depending on the quality of the feedback and the attention
the students give it, they may learn something about their
areas of strengths and also about areas in which they are

weak, prompting further learning or review. (p. 14)

If students receive a photocopy of your grading form,
and then, having had an opportunity to digest what has
been written, have a brief chat with the teacher (two or
three minutes would be ample)the impact of the feed-
back will be heightened. Not only does this enable the
students to question or clarify what has been written,
but it gives the teacher an excellent opportunity to
garner a host of further information from the student on
such matters as how they are finding the course, what
they find most difficult, why a certain student can speak
so well, and so on.

(b) Feedback from students

Feedback from students is useful in enabling the
teacher to improve the test, and, in incorporating the
students’ feedback in future tests, will increase the legit-
imacy of the test in the minds of the students. Student
feedback can be gained from not only talking to stu-

dents, but also in the form of a questionnaire. (Students

can fill this in while the teacher is talking to students
individually) It is highly unlikely that any teacher will
hit upon a perfect format for a test the first time it is
carried out, and if the written feedback is filled in
anonymously and students are encouraged to respond
honestly, the teacher is likely to glean very valuable
feedback on the students’ perceptions of the test. Such
feedback may not just lead to changes in how the oral
test is conducted in the future, but also might lead to
changes in how the class is taught. For example, should
students feel that they had insufficient vocabulary to
cope, this area could be emphasised in future classes.
When the teacher talks through the feedback with indi-
vidual students, it is possible to find out why the stu-
dents who performed best, did so. Listening to the radio
in English for an hour a day is one such idea that was
recommended to all students as a consequence of stu-
dent feedback.

VI, Conclusion

Preparing your own oral exam is not only a fairer
way to assess the speaking ability of students than a
written exam, but more importantly, it can lead to a
change in student attitudes in the classroom. As a conse-
quence of ‘backwash’, practicing English becomes real
and students can see the point in talking to a classmate
in English. Doing an oral test is also very beneficial for
the teacher as it enables the actual productive ability of
the students to be revealed in ‘real time’, rather than the
students’ ability to recognise English patterns(as in
multiple-choice) or to compose English in the less pres-
surized format of a written exam, such as composition
or dialogue writing. It also helps to focus the teacher’s
mind on achieving the goal of students speaking English.

Listening to students individually and providing each
student with some feedback also makes the exam rele-
vant to the students in a way in which merely receiving
a grade cannot possibly manage. Although time consum-
ing, it makes the process of testing constructive, and can
provide motivation to the students to redouble their
efforts in English.

If the teacher seeks the views of the students in asking
them for anonymous feedback, then not only is the
teacher likely to gain useful insights into how to
improve the test in the future, but, it can provide infor-
mation on students’ perceptions of difficulties in speak-
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ing English that might lead to a change in the teacher’s
classroom practice.

A well-prepared oral exam can have multiple bene-
fits I it measures students’ real speaking ability ; it can
help improve students’ attitudes to classroom work ; it
can help the teacher focus on the aims of the course ; it
makes the exam more relevant to the coursework ; and
it provides invaluable information for the teacher on the

difficulties that students are experiencing in English.
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Report

Introducing Oral Testing for English Conversation Classes
The Reasons and the Reaction

David R. Evans
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[Abstract] The aim of this paper is two-fold. Firstly it explains why oral testing was used for examining students’ spoken English
ability and secondly it looks at the students’ response to this kind of exam. Students in Japan have usually not had much experience
of speaking English prior to entering university and as a consequence are nervous about speaking it. High schools in Japan do not
prepare students to speak English, as it does not feature on the university entrance exams. This phenomenon of ‘backwash’, or
‘washback’, as it is sometimes known, means that both teachers will teach for examinations and students will study for examina-
tions. The students were told in advance what the format of the exam would be, but were not told what exactly would be required
of them, so that they could not try to memorize what to say. The students were not told which group they would be in until the
day of the exam. The test consisted of a ‘conversation’ and a ‘nursing role play’ for first years, whereas the second years also had
a problem solving activity as well. Using this notion of ‘backwash’ it was hoped that students would feel a need to more actively
participate in their English conversation class as a result of being tested orally. In conjunction with this, all students were given
written and spoken feedback on their performance, outlining both strengths and weaknesses, to help direct their learning. Students
were invited to complete a questionnaire on their reaction to the exam, and this showed a positive reaction. Their feedback, which
revealed areas that they found difficult in the examination, has lead to changes in the way that the classes are taught, as well as

to the future format of the examination.

[Keywords] English conversation, oral testing, teacher feedback, student feedback

Conversation involves both listening and speaking,
and as such an examination should test these skills.
Perhaps the hardest thing about conversing in a foreign
language is the immediacy of having to understand and
to speak with almost no preparation time (Brazil, 1995).
To engage comfortably in conversing with another
person, we need to be able to answer reasonably quickly.
The longer the gap between hearing what is said and
being able to respond, the more flustered and pressur-
ized we become. It would seem that the only way to
reduce this deficit is to practice. To become good at a
sport, or a musical instrument, or any skill, practice is
the essential component (assuming that we know what
to do). The first time we use a new expression, for
example, there will be some uncertainty in knowing if it
has been used correctly. However, once we have used it
for the twentieth time, for example, it becomes easier to
use and requires less mental effort to retrieve for use.
Gradually, by using language repeatedly, we feel that we
know how to use the phrase and structure, and, if we

keep using it, it becomes part of our repertoire. If we
take the question ‘What did you do at the weekend?’ as
an example, the first time it is used it requires great
mental effort to produce it. Once it has been used a
sufficient number of times, it can be produced with
minimum effort and the speaker’s effort can be concen-
trated on listening or creating a new phrase. At high
school in Japan, conversation is not usually a part of the
curriculum, and consequently most students, despite
having good reading skills and a firm understanding of
how to recognise English grammar (for the purposes of
passing tests), have little experience of actually using
the language.

Linguists (e. g. Willis, D, 1999)make the distinction
between ‘knowledge about language’ and ‘language use’,
the former concentrating on the component parts of
sentences, rules for constructing sentences and so on, the
latter being concerned with using language and having
the opportunity to speak it. Knowledge about language
could be compared to learning how to drive, without
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ever actually getting in the car. It is possible to learn
how the car works, the function of the accelerator and
clutch, for example, from studying manuals, but this
cannot prepare an individual for the experience of
driving. Until one actually gets in and drives the car, or
in terms of English, actually tries to use the language
and speak it, English will remain an academic subject,

rather than a tool for communication.

| . Background

Japanese educational system

The education system at senior high school level is
changing within Japan, and there is general recognition
that the notion of ‘backwash’is critical in determining
how teachers teach and students learn. Hughes (1989)
defines backwash as “the effect of testing on teaching
and learning” (p. 1), and it is now generally acknowled-
ged to have an extremely crucial role in education.
Within Japan the most important test for high school
students is the college and university entrance exam,
and consequently students study for this examination.
Gradually the nature of this exam is being made more
communicative, but it is fair to say that it is still not a
test of the productive skills, and certainly not a test of
speaking ability, so consequently speaking is not taught
at high school level. As a consequence very few students
who have only studied English within the school environ-
ment are able to speak it.

Jack Richards(1993), the famous academic and text-
book writer, states,

The native speaker of English who encounters a Japanese
high school graduate for the first time and attempts a
simple conversation in English is in for a shock. Although
some students may be able to sustain a short conversation,
many, despite six or more years of English study, have
difficulty understanding, and thus responding to, a single
question. What has gone wrong? And for the university
teacher facing a class of such students, what can be done
about it? (p. 50).

At the national level, the entrance exam is being made
more communicative in the hope that this will lead to a
change in how English is taught. This can be seen, for
example, in the change from literary style reading
comprehension to passages with dialogue. At high
school level, oral communication has been made compul-
sory in Senior High school, beginning from April 2002,
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and it is rumoured that a listening comprehension com-
ponent will be added to the university entrance exam in
2006.

In an ideal world an oral test would also be introduced
but because the scoring of an oral test is subjective and
because of the difficulties in organising such a massive
operation, it is unlikely to happen. However, at college
level it is usually possible to organise such a test and the
issue of subjectivity is not so contentious, as the teacher
also has the benefit of continually assessing students
throughout the year.

In my first year at the college I had carried out both
an oral exam (interview style, seeing students individu-
ally) and also a combined listening and written exam, so
that the exam would bear some familiarity with to what
the students were used to. In the second year, I noticed
that second year students were more hesitant to speak
English than the first year students had been, so I felt
that by making the test a spoken one, they would see the
importance of practising English in class. My intention
in introducing only an oral exam was to facilitate a
change in the behaviour of the students, so that they
would see the importance of using class time to practice
speaking English.

Reasons for student reticence in speaking Eng-
lish
That the students should be reticent to speak English
is entirely understandable, given their previous experi-
ence of studying English in conjunction with the reasons
given below.
1. Low self-esteem in talking English
As a consequence of their High school English classes,
students are embarrassed to talk in English. This is,
perhaps, the saddest aspect. The students, through no
fault of their own, label themselves as ‘being no good’ at
speaking English, when in fact they have not had the
opportunity to do so. Not only is it the case that at high
school speaking English is not a high priority but it is
also true that many high school teachers do not have the
necessary confidence in their own English ability to
actually speak English. Richards (1993) noticed this phe-
nomenon, observing,
The students’ teacher had little confidence in their own
English, and hence avoided using spoken English in the
classroom (p. 50).

Lack of exposure to spoken English and having little



or no opportunity to use English creates a vicious circle
in which students are reluctant to speak English because
they lack confidence and therefore they try to avoid
having to speak English, which denies themselves the
opportunity of improving.

2. Fear of failure

Although there are on-going debates about what
exactly comprises ‘communicative competence’ (see out-
line of Canale and Swain’s description in Cohen, 1994,
pp. 20-22)there is general agreement that mastery of
grammar is only one aspect of the skills necessary to be
able to speak. It is however, the only aspect that can be
measured successfully (though this recently is in dis-
pute), so students have developed an obsession with
accuracy. To improve speaking, students have to be
prepared to make mistakes ; it is a necessary part of the
learning process. In sports’ psychology the same concept
is applied. To improve overall success, the individual
must be prepared to risk failure. When fear of failure is
prevalent, mistakes may be avoided but because of this
fear, it is not possible to improve one’s performance.

One of the good things about speaking English is that
it is possible to convey one’s meaning even if there are
small ‘errors’. It is important to make a distinction
between different kinds of errors. Errors which are
problematical to the listeners’ comprehension are called
‘global’, whereas those that do not obstruct meaning are
said to be ‘local’. It is very hard for students to over-
come this fear of making mistakes, as English, in their
experience, has been concerned with accuracy and ‘get-
ting it right’. Lightbown and Spada (1999), who reviewed
26 studies on correction conclude that “excessive correc-
tion can have a negative effect on motivation” and can
“embarrass some students and discourage them from
speaking” (p. 167). Brown(1994)concurs, saying, “the
bottom line is that we (the teachers)simply must not
stifle our students’ attempts at production by smother-
ing them with corrective feedback” (p. 221).

3. Falseness of the environment

The problems of teaching English in monolingual
classrooms have been well documented. As mentioned
earlier we generally communicate when we have some-
thing of meaning to convey, or a purpose to achieve. No
matter how hard the teacher tries to impress on a
student the importance of speaking English in the class-
room, it is difficult to deny that it is an unreal situation,
and as such students find speaking to their classmates in

English a rather embarrassing procedure. At various
times I have employed the tactic of having the students
demonstrate whatever activity they have been practic-
ing in pairs, in front of the class, using ‘fear of failure’ as
motivation to practice hard, but the drawback of this
approach is that it is unpopular and can make students
feel negatively about English class. Those who cham-
pion ‘task-based learning’ such as Jane Willis (1996) and
Peter Skehan(1998), are keenly aware of the impor-
tance of students engaging in activities in which stu-
dents are set tasks in which a task needs to be accom-
plished, so students are working towards a specified
goal. Whilst this might have some impact on students’
attitudes to speaking English, in that it is not practice
solely for practice’s sake, it is still difficult to escape the
sense that this approach would be more effective in a
multilingual classroom, when English is the natural
means of communication. In monolingual classrooms,
there is always a falseness in talking in a language when
communication would much more naturally occur in the
students’ mother tongue. Coupled with this is peer pres-
sure. If a student happens to be sitting with another
student who is not highly motivated, and who has no real
desire to do anything but the minimum, it is very diffi-
cult to compel such a student to do more, and this
subsequently affects the first student. There is also, of
course, the matter of embarrassment if a student should
make what they consider to be ‘easy’ mistakes in front
of classmates. There seems little that one can do about
this problem other than appeal to the students’ maturity
to practice despite this limitation.
4 . Success in taking written exams in English
Although this might seem something of a contradic-
tion, having talked about students’ ‘fear of failure’, it
needs to be remembered that the students in these
classes are very successful academically, and have good
past experiences in taking traditional English tests.
Quoting Richards once more,
Japanese students of course perform best in English in the
kind of skills they have practiced at school-vocabulary
recognition, word-by-word reading, translation of English
grammatical structures into Japanese, and test-taking
skills related to the university entrance examinations. (P.
50)
These skills however are not conducive to speaking
the language as very different skills are involved in
speaking. The skills tested are those of recognition,
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whereas speaking requires both listening and the produc-
tive skill of speaking. For the key differences between
the spoken and written words, consult Cornbleet and
Carter, 2001. A consequence of this distinction is that the
activities that are set in class are ‘easy’ if the test is to
be written. Students feel confident that when asked to
pick an appropriate answer from a selection of four (as
is the case in multiple-choice exams) they would do very
well. However this is not what happens when we speak.
We have to process what is being said and then create
language instantaneously in response. Native speakers
in any language use less complex language when speak-
ing as compared to writing because of the lack of time
available to create answers. For this reason ‘conversa-
tion classes’ seem to be too easy for students, but this is
only if they are tested in written form. If tested orally,
they are not so easy.

It was this last reason that motivated me to make the
test an oral one. The concept of ‘backwash’ or ‘wash-
back’(see Hughes, 1989 and Shohamy, 2001)as it is
sometimes referred to, is the impact that examinations
have both on the teacher in terms of what is taught and
on the student in terms of how they study. My aim
therefore in introducing an oral test was to bring about
a change in the way that students acted in class, in the
hope that they would use the time in class to actively
practice.

II. Research method

Test procedure

The test was an achievement style test, meaning that
the test was based upon what had been covered in class.
The students were told of the test structure before the
summer holidays in general terms so that they would
know the broad areas that they should review. They
were also told in which categories they would be asses-
sed (fluency, and so on) so that they would be encouraged
to practice speaking.

The five categories chosen were based upon what I
felt the students most needed to improve (as recommend-
ed by Hughes, 1989). For this test those categories were,
fluency, participation, comprehension, use of English
and social skills. It is well accepted that fluency, accu-
racy and complexity (which I categorised as ‘use of
English’) are in competition and that to improve one
area necessitates doing less well in another. This is
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expressed by Skehan(2001), as follows,
These three areas are theorised to have important in-
dependent functioning in oral performance. In addition,
they enter into competition with one another, with higher
performance in one area seeming to detract from perfor-
mance in others. (p.70)

Students were told that they would not be penalised
for small mistakes, and instead would be rewarded for
taking risks with the language, rather than ‘playing it
safe’. Participation and social skills were chosen as a
means of replicating conversation. I did not want stu-
dents to feel that ‘being shy’ was a good reason for not
participating, although this is still an area that concerns
me. In ‘social skills’] wanted to see the students show
interest in the conversation of others and to ask perti-
nent questions as a result. Question asking was an area
that I had identified as a weakness and felt that by
making this explicit, students would be encouraged to
study and practice this area. ‘Comprehension’ was
designed to cover both the listening skills of the students
and the comprehensibility of what they said. ‘Use of
English’ was to record the level of English and credit
was to be given for those who attempted what I per-
ceived to be more complex English.

One of the major reasons for testing, is of course, to
ensure that students’ review the work they have done, so
all the possible areas of the test were included in the
outline (given to students beforehand)of what might
occur. Students were not told who would be in their
group until the day of their test, as I did not want them
to learn or contrive a dialogue by heart. It is not possible
to do this in real conversation, so I felt it imperative to
ensure that rote-learning would not be an advantage.

Test format

There were four students in each group and the test
lasted for between 20 and 25 minutes. The test consisted
of three sections for second year students, a conversa-
tion, a role-play and a problem-solving activity. First
years did only the conversation and role play. For the
conversation, students were given the chance to choose
one out of three possible topics. In total there were 13
different topics and the three offered to students were
rotated so that later students would not have too much
of an advantage in knowing what to expect. Another
reason for giving students a choice is, as stated by
Jennings et al(1999), “Theories of motivation suggest



that increased choice is beneficial in that it empowers
the test-taker and may help shift the balance of power
from the tester to the test-taker” (P. 451).

Once the topic was selected the students were respon-
sible for everything else and I took no part in the
conversation. This was designed to test the students’
ability to manage a conversation when left to their own
devices. It was noticeable that while the vast majority of
groups were able to conduct a conversation in a natural
way, there were some groups who took it in turns to
speak.

The second section of the test was a role-play
between a nurse and a patient. The ‘patient’ was given a
card with an illness or symptom written on it and then
it was up to the pair of students to continue the dialogue
in a natural manner. (There were 15 different cards and
these too were alternated.)Ideally I would have liked to
have tested each student in the role of the nurse, as this
is the role they will perform in reality once they have
graduated, but there was not sufficient time to do this.

I determined who should be the nurse and who should
be the patient by their performance in the test conversa-
tion. Generally, if a student had been quiet or seemed to
have had problems in the conversation, I assigned that
student to the role of the nurse. Because students had
practiced the role of the nurse more comprehensively
than that of the patient, I felt the stronger or more
confident students would be more capable of coping with
the role of the patient.

The final section of the test was in a ‘problem-solving’
style, the aim of which was to see if students could give
reasons for their choices in English. Hypothetical nurs-
ing situations were given to the students and they were
given only 90 seconds to read the imagined situation and
formulate their answers. As an English teacher I was
concerned only with how they expressed their opinions,
not with what those opinions were, and students were
informed of this beforehand.

Feedback

I recorded all the tests and listened to them again. 1
did this so that I could prepare individual feedback for
each student on the ratings they had been awarded on
the five areas of the test, and I also wrote a few sen-
tences on both the student’s strong points and the areas
on which they most needed to work. In the first class
after the exam I spoke to each student for about one

minute on their performance. I felt it was important to
include the students in the assessment procedure, as had
I only awarded them a grade, they would not have
known what it really meant in their individual case. As
this was probably the first time for most students to
take a spoken exam I also asked them to fill in a
feedback form for me so that I could find out their
reaction to this kind of test and to help me improve it
for the future. Recording the tests also made it possible
for me to notice frequently occurring mistakes that I

could work upon in forthcoming classes.

The Teacher’s impressions and recommendations

Considering that this was a novel experience for most
students, I was encouraged by what I saw. A few points
of interest are noted below.

1. All the students, even the weakest, were able to
say some things in English.

2. Some students who appeared to be shy in class
excelled in the test, so, it was a revelation to discover
that many of the quieter students are good speakers.

3. Conversely, other students who speak well perfor-
med disappointingly in the test. When I quizzed them
about this in the spoken feedback, it appears that being
seen as a ‘show off’is something they wish to avoid.
This reveals a weakness of the group style oral inter-
view.

4. The phenomenon known as ‘accommodation’. It is
natural that students will speak more simply so that
their friends can understand them.

5. The students who were most noticeably fluent had
spent a lot of time listening to the radio in English.
Consequently all the students are being encouraged to do
the same. Gregory Clark(2000), an advisor to the
Ministry of Education, emphasises the importance of
listening skills saying, “you cannot have a conversation
unless you listen. It is the basis of speaking ability. If
you listen and remember you can speak effectively”.
Listening has an advantage in that it is an activity that
students can pursue on their own. Few students have the
opportunity to speak outside of the classroom, so listen-
ing would seem to be a viable alternative.

6. Mother tongue ‘interference’ was noticeable in the
most common mistakes when students are put under the
pressure of speaking English in ‘real time’. For example,
the ability to express future plans in English disappear-
ed for many students. This suggests that students have
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Table 1 Student responses to questions 1-8

Question number and question

Total number and

percentages of 1%t year

Total number and
percentages of 2" year

students students
Yes No Yes No
1 Do you think the oral test was a fair — 28(58%) 18(39%) 39(85%) 5(11%)
way to test your spoken English?
Oral Written Oral Written
2 Would you rather have a spoken or a  40(83%) 7(15%) 37(80%) 6(13%)
written test?
3 Do you think you’ll feel more confi- Yes No Yes No
dent taking the test next time?
26 (54%) 18(54%) 17(37%) 22(48%)
4 Will the test make you change what  37(77%) 2( 4%) 28(70%) 12(26%)
you do in class?
5 Will the test change how you preparve  36(75%) 2( 4%) 35(76%) 9(21%)
for the next test?
6 Was your group helpful or unhelpful?  38(79%) 6(14%) 42(91%) 4( 9%)
7 Do you think you’ll have a need to  40(83%) 2( 4%) 38(85%) 3(7%)
speak English in the future?
Helpful — Not Helpful  Helpful — Not Helpful
8 Was the feedback helpful? 44(92%) 3(6%) 40(96%) 4( 9%)

not practiced sufficiently for it to become automatic, as
it is something that receptively they know very well. It
also suggests that students need to practice translating
from Japanese to English, rather than the other way
around. The latter way is receptive and easier ; the
former productive and much more difficult.

7. Shy students will be at a disadvantage in this kind
of test, especially when it is up to the students them-
selves to make sure that they speak. In one’s native
tongue there are some people who excel in the spoken
word and others who do not. This is emphasised in an
oral test, yet at the same time, the ability to converse is
a very important feature of ‘conversation’ and perhaps it
is unavoidable that it will favour more confident person-
alities.

8. Spoken English is simpler than written English for
native speakers(as well as non-native speakers), due to
the fact that production is immediate and therefore the
time is not available to use more complex English.
Coupled with the phenomenon of accommodation, this
means that it is difficult for students to display their
range of knowledge. Teacher involvement might be
helpful in this respect, as students might feel more able
to use complex structures with someone whom they are
sure will understand. There is also a negative aspect to
teacher involvement, which is that as soon as the
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teacher is involved students are less likely to take
responsibility and to resort to the more passive style
adopted when talking to their teacher.

Ill. The questionnaire

The questionnaire was given to the students in the
first class after the exam. The students were asked to
fill it in anonymously so that should they have wished to
write negatively about the style of the exam they would
have been free to do so. They were encouraged to
answer honestly and to say that it was ‘awful’ if that
was how they felt. As it was anonymous, students who
did not wish to submit the questionnaire did not need to
do so. Forty-eight out of 50 first year students respond-
ed, as did 46 out of 48 second years. See the appendix for
the full results. The students’ responses for questions
one to eight can be found in the appendix, in Table 1. The
responses to questions nine and ten are to be found in
Tables 2 and 3, respectively.

Student responses

Question 1 : Do you think the oral test was a fair way

to test your spoken English?

Nearly sixty percent of first years, and 85% of second
years answered in the affirmative. Second year students



Table 2 Student response to Question 9 : What stu-
dents felt was most difficult section of the

test.

Conversation

Role Play  Problem-solving

15(33%)
6(13%)

15t years
2" years

32(67%) —
14(17%)

32(70%)

Table 3 Student response to Question 10 : What students feel is
the most difficult thing in studying English.

Listening

Reading Listening Writing Speaking Grammar and

Speaking

14(30%)
2( 4%)

15t years  2(5%)
2% years  1(3%)

20(42%)  00(0%)  5(10%)
28(61%) 3(7%)  7(15%)

deem oral testing to be a fairer way of testing, perhaps
because they have had more exposure to conversation
classes. First years had only experienced seven classes
at the time of the test, so the concept of speaking
English is still new to them. For the reasons why it was
fair, many students commented that as it was a conver-
sation class it should be tested by means of a speaking
test.

For those students who responded that it was not fair,
a few mentioned that it discriminates against shy stu-
dents, which is a valid criticism. One student remarked
in the spoken feedback that she was poor at conversa-
tion in Japanese. In terms of the test, I think that this is
unfortunate, but conversation is influenced by an
individual’'s personal skills. All students are told at the
beginning of the year that what they do in class (effort,
taking part)is more important than the final examina-
tion, so I would like to think this addresses this concern
to some extent. Other salient points made by students
concerned the element of luck that was involved in
terms of the choice of topic and in terms of which group
one was placed. These are fair and valid points. Person-
ally, I feel that the benefits outweigh the disadvantages,
but the difficulty in making the test conditions identical
for all students is a limitation of the oral exam.

Question 2 . Would you rather have a spoken or a

written test?

Approximately four out of five students in both years
said they preferred to have a spoken test. The positive
response was a surprise, and many students gave the
reason as knowing that speaking was their weak area

and so needed to practice it. A few gave the rather
worrying answer that it is ‘easier to study for’, but the
majority commented that they were more likely to
speak English in the future, together with the reason
that this class is meant to be a conversation course.

Question 3 : Do you think you’ll feel more confident

taking the test next time?

The ‘yes’ answers were primarily concerned with two
aspects The first reason given was that as the students
are now familiar with this style of the test they should
be more relaxed next time. The second response was
that they would practice harder in class and become
more confident as a consequence. This was the reaction
that I had been hoping for, but whether the intention
becomes fact remains to be seen. For those who replied
‘No’ there were three main responses. The most com-
mon response was that they always got nervous before
any test, another response was were that they did not
have sufficient opportunity to practice their speaking
and so they could not improve, and the third response,
showing the most defeatist attitude, was that they were
poor at English. Negative self-perception regarding
speaking ability could become a self-fulfilling prophecy.
To bolster students’ confidence it seems important to set
achievable goals in class, so that their perception of
their English ability changes. According to Bandura’s
model of self-efficacy, past success will foster future
success. It would also seem to be a good idea to make
the aims for all courses realistic and not to expect
students to achieve a spoken English level comparable
to a native speaker, but rather one in which students can
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use English to express themselves and make themselves
understood and in which they have the necessary strat-
egies for comprehending what others say (for further
detail consult Cohen, 1998).

Question 4 . Will the test make you change what you

do in class?

This question is designed to test whether the ‘wash-
back’ is likely to have an impact on students’ classroom
performance. It is not actually measuring if it has done
so, but whether there is the intention (on the part of the
students) to do so. The figures in terms of intention are
very encouraging. There is a noticeable discrepancy
between 1%t and 2"¢ years. There are three possible
explanations. One is that 1% year students are closer in
age to school and perhaps, as a consequence, are trying
to give the teacher the answer they think the teacher
wants to hear. Second years are that much more mature
and perhaps surer in their own mind of what they will
do, but it is also possible that some of the 2" years,
because of their poor self-perception have already given
up and do not believe that anything will make a differ-
ence to their ability. There is a third possibility, which is
that a third of the students in the second year are
already very competent and good speakers, who did
very well in the test and therefore have no need to
change the manner in which they study in class.

Question 5 : Will the test change how you prepare for

the next test?

The most encouraging part here is that the students
recognise the need to practice speaking with friends.
One student commented that for a written test students
can study by themselves, but for a spoken test, they need
to study by talking to others in English. It remains to be
seen if this happens, but the responses are positive.

Question 6 . Was your group helpful or unhelpful?

The vast majority of both years felt that there group
was helpful. This was a ‘better’ result than I had expect-
ed, as one of the weaknesses of group testing is that the
relationship between group members will have an influ-
ence on how individuals fair. There were one or two
groups in which I noticed a poor group dynamic, such as
an inability to bring others into the conversation, but it
seems that this was a minor problem overall.

Question 7 : Do you think you’ll have a need to speak

English in the future?

In the raw data this means that only 5 out of 93
students do not see English as being necessary in later
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life. This is very encouraging in terms of students’
motivation in class, in that they do not see English as
irrelevant to their future. Some of the students stated
that they wish to work in an international setting, so for
these students there is ‘extrinsic’ motivation (English is a
means to achieving a future goal)in studying English.

Question 8 . Was the feedback helpful?

The response to the feedback form was also consis-
tent between both years. My hope is that by giving
students individual feedback, they will see the test not
solely as something concerned with rating their perfor-
mance but as a tool for improving their future study of
English, and equally importantly to feel that the testing
procedure is beneficial to them. To help bring about the
change in attitude in the classroom that I sought, namely
to increase the time each student spent in talking in
English, the feedback was important in showing each
student how increased practice was beneficial. By relat-
ing it directly to the students I hope that students would
feel that the change I sought was in their best interests.

The brief chats that I had with each student regarding
their tests were immensely helpful for me, as it enabled
me to ask students about their performance, and the
questionnaire which they returned is already having an
impact on how I teach. One consequence is that we now
devote more time to listening, both from listening to
tapes and from me as the teacher. I am also trying to
explain the reasons behind what we do, so that students
can see the relevance, rather than imposing it upon
them.

Question 9 . Which part of the test do you think was

most difficult?

At first glance, the first years’ response that the role
play was the most difficult is surprising, as it should be
possible to ‘learn’ a role-play much more easily than it is
to ‘learn’ conversation. According to Nunan (1998, p 42),
“most interactions can be placed on a continuum from
relatively predictable to relatively unpredictable” depen-
ding on the context. In this regard, nursing English
should generally be more predictable than general con-
versation, as the context is more narrowly confined. If
talking to a patient at a hospital, it is most likely to be
about the patient’s health, so in theory it should be
easier to narrow down the relevant expressions and
vocabulary that occur in this domain.

However, first years had not been to a hospital for a
visit at the time of the test, so it is possible that the role-



play was ‘outside’ of their experience. Bailey (1998), says
it is important to ask the following questions before
deciding upon a role-play :
1. Will the role-play scenario match the students’ experi-
ence?
2. Will the role-play scenario at least seem plausible to
the students? (P. 174)

It is also possible that the situations in the role-play
were not consistent with the students’ expectations of
their role. Tarone and Yule(1989)suggest that “there
are sound educational and philosophical reasons for
having the students tell the teacher what they need to
learn” (p. 46) and it seems possible that the role I expect-
ed them to perform was not a ‘real life’ one. In the future
I will endeavour to find out from the students the cir-
cumstances in which they are most likely to need Eng-
lish in a nursing capacity. Another explanation might be
that we have devoted more time to conversation, so
students feel more confident when doing this. For those
student cast in the role of the patient, the experience
could have been particularly difficult, as in class we
have concentrated on what a nurse might say.

For the second years, the answers are, as I would have
imagined. The problem-solving exercise was meant to
see if the students are able to express an opinion and
give their reasons, and some students commented that it
would have been difficult in their mother tongue, let
alone a second language.

Question 10 : What do you think is the most difficult

thing in studying English?

The most noticeable feature of this table is that
speaking is regarded as the most difficult skill. Whether
this is skewed by the fact that the questionnaire was
given by their conversation teacher is impossible to
know, but taking the results at face value it seems that
as far as the students are concerned speaking is by far
the most difficult aspect of English. It is interesting too
that ‘listening and speaking’ was not a section on the
questionnaire but as so many students ringed both, it
deserved its own section. From the college’s viewpoint
there is one pleasing result, which is that second year
students seem to find listening less difficult than 1%
years. This suggests that students are feeling more
confident when listening to lecturers delivered in Eng-
lish.

IV. Conclusion

Having an oral test has hopefully helped change stu-
dents perceptions about what is important in speaking
English, and this might lead to a change in behaviour in
their conversation classes. Students have been used to
studying about English rather than learning to use it,
and by being examined orally rather than in a written
test, they will see the need to spend more time in
practising the language.

The students are generally in favour of this means of
testing as they can see the logic behind testing their
spoken language directly. The feedback that I have
received from the students has been invaluable to me,
and has led to changes in the way that I teach. In
relation to the next oral exam, it is possible that stu-
dents will be examined in pairs rather than in groups of
four, and I might take part in the test rather than acting
solely as an observer. This I will discuss with the stu-
dents, as it is important that the students perceive the
test to be a fair assessment of their abilities. The area of
role-playing is one in which the examination can be
improved, and I will attempt to make this more realistic
next time.

In the first classes since the test students have been
making more effort to practice English in class, the real
proof of whether the oral exam has led to a permanent
change in behaviour will become apparent in the future.
Some students did observe that they simply do not get
the opportunity to speak English outside of the class-
room, and this is of course a problem. There are still
some areas that need further investigation, such as
trying to find out what components of speaking they
find particularly difficult, and to organise strategies for
overcoming these problems. Change will not occur over-
night, but if students can see the relevance of practicing
English and if the activities they are asked to do also
seem pertinent to their future needs, then the oral exam-
ination will reinforce the notion that practicing English
is the best way to improve fluency, confidence and
listening skills.
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[Abstract] As our world has become smaller, we need a language to use in common with people from different nations. The
language of English seems to occupy the status of a world language. Schools aiming at making an international contribution
therefore require students to acquire English proficiency to carry out this mission. This study delineates some features of one
academic course in English, based on the data from questionnaires(N=82), supplemented by some observation and interviews.
Firstly, a needs analysis is introduced as a rationale for an academic course in English. Then we interpret the course heuristically.
The first issue is that of authenticity, valued in the area of English for Specific Purposes (ESP). Regarding the relevance of using
authentic texts, the results from the questionnaire suggest that preparation for the course, by reading this authentic English
textbook, should have a positive effect on understanding the lecture or academic listening. Accordingly, the second issue is about
academic listening. The art of listening is essential for students taking an academic course in English. The statistical analysis based
on the results of questionnaire (N =82) reveals that their attitudes towards English have little effect on their listening comprehension
of the academic subject. Comprehension levels are also influenced by the contents such as lectures, jokes and video. The third issue
is about different learning contexts : the lecture-style or group work. Different classroom cultures between a Japanese context and
an English-speaking context are also considered. The strengths are found in group-work compared with the lecture. In addition,
English linguistic imperialism relating to world English is discussed and finally the implications for teaching are discussed.

[Keywords] ESP (English for specific purposes), need analysis, authenticity of textbook, academic listening,

English linguistic imperialism

English as a world language has become ubiquitous.
Accordingly, English has started to function as the
medium of instruction at university level in countries
where the first language is not English (Flowerdew &
Miller, 1996). In the Japanese context, Akashi(2002)
postulates the importance of teaching English for spe-
cific purposes (ESP)in order for Japan to survive in this
shrinking globe. Akashi advises us that Japanese college
students should acquire English not only for communica-
tion but also for academic purposes and gaining various
perspectives. This paper investigates an English lecture
situation in which Japanese college students are taught
in English. First we will present the brief needs analysis
for the purpose of rationalizing the necessity of learning
ESP, and then analyze the actual results of a student
questionnaire on their experiences in an academic
course delivered in English. The questionnaire was
developed by the second author and then examined and
modified by senior faculty members. Then we will inter-

pret the findings, focusing on the relevance of authentic-

ity in the textbook, academic listening or the level of
understanding the class by students including cultural
expectations. Lastly we will shed light on ‘English lin-
guistic imperialism’. The findings are based on question-
naires administered to 82 students, supplemented obser-
vation and follow-up interviews with several students.
The pedagogical implications and the following research
questions for in-depth study in the future are briefly
presented.

I . Needs analysis

Hutchinson et. @/ (1987) quotes the phrase from Karl
Marx ; “From each according to his abilities, to each
according to his needs” (p. 57). On the other hand, Jor-
dan (1997) quotes the phrase from Richards et al. (1992)
for description of needs analysis as follows.

The process of determining the needs for which a learner
or group of learners require a language and arranging the

needs according to priorities---[itJmakes use of both sub-
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jective and objective information (p. 20)

Jordan (1997) places needs analysis as a starting point
for devising courses and proposes, 1. target-situation
analysis, 2. present-situation analysis, 3. strategy analy-
sis, and 4. means analysis as the dimensions involved in
analyzing needs. Though we believe that these four
dimensions are interacting and somewhat overlapping,
we will list the needs for the college based on these

categories.

Target-situation

The college has set a goal of educating the students so
that they can contribute to international health care
cooperation. Therefore, the students are required to
acquire English skills proficient enough to perform this
mission. In attempting to achieve this goal, one course of
nursing in each school year is taught in English.

Present-situation, means & strategy

Last year, one academic course was delivered in
English to the first year students. A non-Japanese pro-
fessor, with a doctorate from an American University,
taught the course in English. There were some com-
plaints from the students that it was too hard for them,
indicating that there was a gap between the professor’s
expectations and the students’ proficiency in English.
However, all in all, it was deemed to be successful,
judging by the standard of the papers written by the
students. The same course has been taught again to the
first year students by the same professor, but this year
some Japanese instructors are in the class to help the
students understand the class better. In addition, a sum-
mary of the class has been given in Japanese at the end
of each class.

For the second year students this year, a lecturer was
invited from the States and assigned to teach another
academic course, as the administrators believe that this
subject area has been more fully developed in the U. S.
and would therefore be more beneficial for the students.
A professor with an MA from an American university
and the present authors were assigned to help the
Japanese faculty members with English when necessary.
We were asked not to translate English for the students.
However, the students were encouraged to visit us when
they needed any help with the English in the course. In
this way, we were able to have access to classes on this
academic course and to observe them directly and have
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some chances to interview with some students.

As another step in meeting the target designated by
the government, the students are going to spend two
weeks training in a hospital in an Asian country where
Japanese is not used. They will have to communicate
there in English, so they have a real need to use English.
Both the instructors in these academic courses are non-
native speakers of English, which gives the students the
opportunity to familiarize themselves with non-stan-
dard English or one of the World Englishes.

Present situation of students

Regarding the students’ needs, the eagerness to
improve English is great, judging from the self-report
questionnaire which shows that the averaged score of
item 6.3. (see Appendix)is 2.4 in 3-level scaling system,
which shows that the majority of the students would like
to improve their English proficiency. From the interview
data, some students revealed a strong desire to work for
an international organization and know they have to

acquire sufficient proficiency in English to do this.

1. Method

Participants
There were one hundred second year students in this
study. Ninety-seven students are female and only three
are male. In general they seem to have a conscientious
attitude towards both academic work and in acquiring
the necessary study skills in any subject. The results of
the sections to examine the attitude items 1 to 5 in the
questionnaire (see Appendix) proved their seriousness, as
the following numbers show.
1. Textbook—72/82(88.3%)students bought an Eng-
lish and/or a Japanese textbook (s).
2. a) No absenteeism : 59/82(71.9%) b) No tardi-
ness : 56/82(68.3%)
a)+b) :41/82(50%)
3. Preparation—never 11 ; seldom 31 ; sometimes
27 ; often 8 ; always 3
Review—never 4 ; seldom 20 ; sometimes 41 ;
often 15 ; always 1
Regarding English proficiency, many of the students
have the 2" grade in STEP (Society of test of English
proficiency) or equivalent qualifications and none of
them have any serious problems in fundamental English
in spite of the low self-evaluation in English in the



Table 1 MANOVA (n=82)

D. V. Type Il square

Df Averaged sq. F-value Sig.(«)

Preparation Lectures 8.445 4 2.111 4.494 .003
Jokes 9.499 4 2.375 2.014 .103

Videos 5.332 4 1.333 1.404 242

Review Lectures .340 4 8.492 E-02 181 1948
Jokes 4.533 4 1.133 .961 .435

Videos 1.191 4 .298 .314 .868

Prep. *Review Lectures 7.689 8 .961 2.046 .054
Jokes 13.275 8 1.659 1.408 .210

Videos 6.438 8 .805 .848 .565

questionnaire(6.1.). However judging from our obser-
vations on their performance in the English conversa-
tion class since last year, some of them are not very
good at listening to and speaking English.

The instructor, a Thai national who has worked in the
US for more than thirty years, naturally speaks English
with an Asian accent. She has an MA from an American
University. In teaching she likes to joke a lot and the
students we interviewed told us that they liked her way
of teaching.

Data collection

This is an intensive course that corresponds to a one-
year 2-credit course. Students take a double-period
class, twice a week, which is a total of twenty-eight 90~
minutes classes. We were present at the class whenever
possible. The questionnaire was administered to all the
students present at the last class and oral permission to
use their results of this study for research was gained
from the students. The questionnaire includes the col-
umn for their names in order to avoid irresponsible

answers.

Ill, Findings and discussion

Authenticity in textbook

The textbook for this course is full of terminology.
According to Kennedy et. al, using simplified textbooks
may cause offense to the learners in the case that the
conceptual knowledge of the learner is higher than his/
her linguistic level(1984). The students in this study
have quite high conceptual knowledge and using an
authentic textbook can be considered legitimate. The
authenticity in English is also highly valued as some
ESP specialists suggest (Douglas, 2000 ; and Dudley-

Evans & St. John, 1998). However, there is also the issue
of the negative impact on student motivation, which
may result if the students feel unable to cope. Actually,
they were requested to read an assigned chapter prior to
each class. Most felt it was too difficult to read it
without any help, adding that the bilingual handouts
prepared by the Japanese professor in charge of this
course were much more accessible. Regarding the diffi-
culty of the textbook, relatedness of preparation and
review to understanding the class was investigated using
SPSS. Table1 illustrates whether preparation and/or
review make a difference in understanding class-that is,
lectures, jokes and videos.

Table 1 indicates that only preparation makes a signif-
icant difference in understanding lectures(with a ‘p’
value of 0.05 or less)whilst review, although there
should be a little help at least, does not make any
significant statistical difference in understanding these
three areas. In other words, preparation of the class
—such as reading a textbook may enable students to
enhance their comprehension in class, as they have
improved schemata, which ‘explains the way that our
background knowledge guides comprehension processes’
(Nunan, 1998, p.67). When they know the contents in
the lecture, they can understand the lecture better,
which means preparation can improve academic listen-
ing skills, which is discussed later. Review is considered
less painstaking but not very effective in understanding
the class. Preparation is more effective. This result may
suggest that reading the textbook in English reading
class, for instance, can enhance the students’ understand-
ing. The possible benefits of so doing, need to be weigh-
ed against both the possible negative impact that this
could have on student motivation, and also on the way of
teaching. If time is spent only on comprehension of
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individual texts, rather than on developing reading skills
in general, this might not be in the long-term interests of
the students. As the old maxim says, ‘give a man a fish
and he eats for a day, teach him to fish and he eats
forever’. A compromise, in which part of the class time
for English reading is devoted to queries related to
specific academic courses, might be more beneficial.
Because the textbook for this course has a Japanese
version that has two volumes, some of the students
bought only the Japanese-translated text. Some stu-
dents asked us which textbook they should buy and were
advised to buy the English textbook on the assumption
that the Japanese-versioned textbook functions only as
a means of cross checking their comprehension. Accord-
ing to the questionnaire, fifty students out of eighty-two
bought the English textbook. In order to find out
whether buying an English textbook may make a differ-
ence in understanding lectures, jokes and/or videos, a
MANOVA (using SPSS) was used to analyze the results.
The results indicate that buying an English textbook
makes no significant difference in understanding lec-

tures, jokes and/or videos.

Class format

Fach regular class consisted of video viewing in
English, instruction in English by the lecturer, and a
follow-up explanation in Japanese by a Japanese profes-
sor. This means that the content of the English video
was reinforced by the lecturer, and the content of the
lecture in English was reinforced by the following lec-
ture by the Japanese professor. This supplementary
explanation in Japanese helped the students understand
the class, as can be seen in the results of the question-
naire(6.6) (see Appendix)that shows that 65% (51/82)
students think it helped a lot, while only one student said
it was not necessary. The students need a bridge from
their present level of comprehension to the level
required to gain maximum benefit from this course,
which is provided by the Japanese. It is suggested,
however, that less explanation in Japanese may encour-
age the students to understand the lectures in English.
However, this course is not an English class as such ;
there needs to be an acceptable balance between stu-
dents being able to gain the necessary knowledge to
perform their role as a specialist effectively in their
mother-tongue and between pushing students to
improve their English ability. If the goal is that the
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students should acquire sufficient English skills to sur-
vive as a specialist in the international community, then
perhaps a reduction in Japanese assistance would be

beneficial.

Academic listening

In order to understand the lecture in English, the
students need to improve their academic listening skills.
The English language faculty will have to explore
appropriate ways to improve students’ academic listen-
ing skills in addition to academic reading and writing. In
Flowerdew (1994) and Flowerdew et. al. (1996), it is
pointed out that there has been little research in aca-
demic listening, compared with other areas such as
academic writing. In the coursework carried out in
English, in particular, academic listening should be
regarded as the most important area for the students
because they have to understand what the lecturer says.

Richards (1993) explains the reasons for Japanese stu-
dents difficulties in English saying, ‘One major reason is
simply that most have not been taught listening’ (p. 50).
He continues to account for this by saying that even
when students have “the kind of teaching they received
does not adequately prepare them for real-world listen-
ing, especially face-to-face encounters with native
speakers”.

This is a major problem for the educational system as
a whole and has recently been recognized. An overhaul
of the way that English is taught at high school is taking
place, and should, in the future, help improve students’
listening ability. However, these changes will take some
time, and as Richards points out, many teachers of
English have little confidence in their own English and
so avoid using it in the classroom. Retraining of English
teachers, so that the focus of English is on using and
understanding English, rather than solely on grammati-
cal accuracy, will help in this respect. Listening compre-
hension tests for university entrance exams are rumored
to be starting in 2006, and using the entrance exams to
force change in the way English is taught is probably an
effective way of achieving this goal.

If listening is introduced to the students’ curriculum at
a young age, familiarity, and hence ease of listening to
English, should increase. The issue of authenticity of the
listening is also important here. Most academics are
convinced that listening to ‘authentic’ texts is the only
way forward, and Richards(1993)criticizes the tapes
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that accompany most textbooks, saying ‘students were
never exposed to casual speech with its rapid pace and
colloquial conversation style’ (p. 50). A word of caution
needs to be sounded here. For older students listening to
authentic material can be extremely de-motivating, as
they will feel that they will never understand native
speakers speaking at natural speed. The truth is how-
ever, that they are unlikely ever to need to do so, as
native speakers do make allowances for non-native
speakers, and speak more slowly as a consequence. Also
the skills required for academic listening are not as
exacting as those required in conversation. In a lecture
environment students are not required to respond so can
devote all their processing skills to listening, and most
lecturers will reinforce the key points, both verbally and
with visual aids, as well as speaking at a slower rate.
This is not to deny the importance of listening to being
a good speaker of the language, but it is important to
make the point that a sudden switch to authentic listen-
ing could be counter-productive. If the skill of listening
is introduced at a younger age, and the listening is
natural, but not necessarily at native speed, then, as
students progress through the high school system, they
should be able to cope with more advanced listening.

A further advantage of listening, as pointed out by
Gregory Clark(2000), an advisor to the Education
Ministry in an interview in the Daily Yomiuri, can be
done in one’s own time, and if students are not coerced
into doing this but choose to do it, their listening and
speaking ability should greatly improve.

In the longer term, prospective students of colleges in
which academic classes are taught in English, should be
encouraged to study listening on their own, prior to
entering such a college. For students who are already in
such a college, it would be unreasonable to expect them
to make the leap from high school, in which many have
not studied listening, to being required to understand

academic lectures at university/college without any
assistance in their mother tongue.

There is some encouragement to be found that in a
different questionnaire administered to first and second
year students in this survey, second years regarded
listening as less problematic than first year students, so
it would seem that students’ English listening ability is
improving and that the students themselves are becom-
ing more confident.

Figure 1 illustrates their levels of academic listening in
a real setting-how much they understood the lectures
and jokes that the English-speaking instructor gave to
them and the video.

Although the figure shows jokes are most difficult for
them to understand, we observed that the jokes encour-
aged the students to be involved in the class and helped
them feel more comfortable about lectures delivered in
English. These ‘affective’ considerations are very impor-
tant in building a rapport between the students and the
lecturer, and although it is difficult to measure the
impact that jokes have on a students’ motivation to
listen, anecdotal evidence would suggest that it certainly
has some influence. One student remarked that he had
understood the joke, but ‘after one minute’, showing that
he had considered it worth investing the time to under-
stand. Whether the students understand the jokes or not,
is not really the relevant issue ; what is important is
that the teacher wants the students to enjoy the classes
and shows consideration of their feelings in the class (for
a fuller discussion of the affective domain refer to
Douglas Brown, 1994). Students are more likely to have
a positive attitude towards a class in which they have a
good rapport with the teacher, than in one in which they
do not. It seemed that the students were able to under-
stand the jokes better as the course progressed.

Flowerdew et. al(1996), designate ‘humor’ as one of
six socio-cultural features of lectures in which they see
a gap in student and lecturer perception in their Hong
Kong study. It was observed that the students were
getting used to the jokes and they appreciated the humor
the lecturer presented. The figure also shows that the
students understood the lectures better than the video.
In theory the video should be easier to understand as it
provides a visual context in addition to the spoken word,
but in practice it was more difficult. Video is one-way ;
lectures can be interactive. The lecturer sometimes
checked if the students understood her lecture well
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enough. She gave many examples to aid student compre-
hension when necessary. In addition, she used simplified
English. It is not certain if she did so purposely, but her
simple English helped the students understand her lec-
tures more fully. Grading language in this way, without
resorting to unnatural English gives students a chance to
understand what is being said. If the lecture was deliver-
ed without consideration for the fact that the students
are non-native speakers, it is highly unlikely that stu-
dents would even attempt to understand the lecture and
would instead only listen for the Japanese explanation.
The debate about authenticity of language is an interest-
ing one. In English language classes, it makes sense to
use authentic listening as the aim is for students to be
able to comprehend English spoken at natural speed.
However, the content of such authentic material in
language classes, is not of great concern, it is practicing
and learning listening strategies that are of importance.
This is not the case in a lecture situation, where the
content is of most importance, and as a consequence it
is necessary for the lecturer to ensure that students
understand the message. To achieve this, grading lan-
guage is an important strategy, as is rephrasing, exem-
plification, and repetition.

The video used in this course, by contrast, is for native
speakers, and no concessions are made to non-natives.
Consequently the delivery is very fast-too quick even
for native speakers to make notes. It is also full of new
vocabulary for the students, so it is not surprising that
many students may find it too difficult to understand
when shown only once.

We produced a MANOVA to see if there was a
relationship between understanding lectures, jokes and
videos (dependent variables)and the students opinions
about their English ability, feelings towards English and
their eagerness to improve their English (independent
variables) ; however, none of the F-values revealed a
significant difference. In other words, none of these
independent variables function as a significant factor in
understating lectures, jokes and videos.

Lecture vs. group work and cultural considera-
tion
The rest of the class was spent in actual practice. The
students were divided into twelve groups with one fac-
ulty member who instructed the groups, mainly in
Japanese. The lecturer and the chief professor super-
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vised all the groups. When the students had any prob-
lems, comments or questions, they had access to the
lecturer and tried to speak to her in English. When they
had a communication problem, they called us. In our
observation more students in the group work asked the
lecturer a question than in the lecture as the result of
questionnaire (7.5) indicates. That is, nearly 60% did so
in the groups, which suggests that it is the embarrass-
ment of asking in front of many people. In fact, nearly
half of the students admitted that they wanted to speak
or ask questions in class but hesitated to do so. Only five
students asked questions in open class, according to the
data, though we observed that they started to look more
comfortable in speaking out, even in front of a large
number of people as the course went on. Cultural expec-
tations could account for the apparent reluctance of
students to speak in class and Hofstede (1986) has writ-
ten in depth about how values within cultures determine
the behavior deemed appropriate between teacher and
student. Nozaki(1996) says
‘Japanese collegians’ attitudes towards learning are differ-
ent from those of students in western countries. They are
trained to learn by silently watching and observing their
teachers ; thus, their classroom behavior may seem
extremely passive to many foreign teachers, who believe
in active participation’(p. 29)

Whilst cultural factors will undeniably influence stu-
dents behavior, not wishing to speak in front of a class
of 100 students, with up to 10 other teachers present, in
a foreign language, is not something that many western
students would feel comfortable in doing. What this
shows is how beneficial small group work is for stu-
dents. Not only does it provide a change of focus for the
students in shifting from a large-scale lecture to a small
group, but it also provides students an opportunity to
check their comprehension of the class with fellow
students in their native tongue, and it enables them to
talk to the professor in a more intimate environment.
The additional benefits include giving the professor a
chance to gain feedback on how well the class has been
understood and to realize that students’ reluctance to
speak in class is not apathy or boredom, but due to the
size of the class. Teachers, as well as students, need to
gain feedback on their performance and this can take
place in small group work. Group-work also provides
the opportunity for a rapport to develop between the
teacher and the student-a feature which is unlikely to



occur in a lecture style with a large class.

Exams in English and ‘English linguistic imperi-

alism’

A mid-term examination was administered in English.
No Japanese supplementary explanation was given but
the students were allowed to use a regular dictionary,
however no specialty dictionaries were allowed. Accord-
ing to the lecturer, the students did very well on the
exam. The final examination was given in a similar way
with a similar result. According to the data, 63% said
the first exam was ‘easy’ or ‘too easy’ and only 2% said
it was difficult. For the second exam, 27% said it was
easy, 52% said it was appropriate and 15% said it was
difficult. These numbers suggests the second exam was
a little more difficult than the first exam but even the
second exam could be made a little harder.

Having the exam in English has an important effect
on how students study. The concept of ‘backwash’ or
‘wash back’, meaning that teachers teach for exams and
students study for exams, is now regarded as an
extremely important factor in education as a whole
(Shohamy 2001, Hughes 1989). It is likely that if the
students were tested in Japanese, there would be little
incentive for students to listen to the lectures or to
prepare or review in English. They could, if the test
were not in English, concern themselves only with the
Japanese. In this respect the exam is beneficial in
making the students reach the goals set by the college
regarding English proficiency. However, there is
another issue of importance, which is that any test in
English is first and foremost a test of English rather
than of the content matter. Any expert in any field could
fail a test in an area of expertise in a foreign language,
if the test were written at a level beyond the individual’s
language level. Williams and Burden (1997) believe that
anyone can learn a second language, but there would
seem to be little concrete evidence to back this up, and
taking a test in English will strain the English reading
skills of some students. Whilst all students were success-
ful in passing these examinations, it is entirely possible
that a student could fail such an examination due to
poor language skills rather than lack of knowledge
about the content. To avoid such a scenario, if any
student failing the test in English were allowed to sit a
similar level examination in Japanese, it would be pos-

sible to discern if the problem was related to poor

English ability or lack of knowledge of the course
content.

This issue touches on the complex and contentious
issue of the role of the English language in other coun-
tries. Phillipson (1992) sees the spread of English as ‘lin-
guistic imperialism’, whereas Crystal (1997) believes En-
glish is a democratizing influence, which he presumes to
be a positive aspect. It is very difficult not to teach or at
least imply a different way of seeing things when teach-
ing or lecturing in the English language. This is not to
say that it needs to be adhered to, but that the students
have exposure to another culture, and the ability to
understand the perspectives of people from other cul-
tures. If English is regarded as a tool for communica-
tion,—neither superior or inferior to any other language
—then it should be an asset for students. In the course
described here, the lecturers of English are non-native
speakers of English, which demonstrates that English is
being used as a tool for imparting knowledge. If values,
assuming they can be distilled, of the native English
speaking world were replacing Japanese values, then
there would be cause for concern. The stated aim of the
college is to ‘produce leaders’ and as the international
language at present is English, then it could be argued
that by not having the necessary English skills to con-
tribute to any global debate on specialty, Japanese
values would be more adversely affected. The role of
English as an international language is an issue that
rightly concerns many. It is important that it is used

only as a tool for communication.

IV. Concluding remarks and implications

Since English has been used as a medium for interna-
tional society, instruction of academic subjects in Eng-
lish is valued at this college, with the purpose of educat-
ing and developing the students to be capable of
contributing to international community. More specifi-
cally, learning an academic course in English can pro-
vide the students with many benefits such as, learning
up-to-date knowledge and skills from other countries ;
improving students English proficiency especially in
academic listening by giving them a real need to under-
stand English ; learning about different classroom cul-
tures.
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Teaching related matters from this study

Utilizing group work would seem to be a valuable as
students are more likely to take the opportunity to
clarify understanding and to interact with the teacher.
Students are understandably reluctant to ask questions
in open class, so this style of teaching would seem to be
beneficial to students.

Lack of practice in listening would seem to be causing
students some problems in more fully understanding
their classes. Encouraging future students to listen to
the radio or to television programs before joining the
college would help them in understanding these classes
more fully. For current students, more time spent on
listening to more natural material in English class might
be beneficial. Having the opportunity to ask a course
specialist questions about the class on an individual
basis might also be beneficial for students. Increasing
the level of difficulty of the examinations, bearing in
mind the need to keep the English within the comprehen-
sion of the students, would also seem to be desirable.
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Appendix

Questionnaire about English in Physical Assessment Class

| Date 7/10/2002 1D # | | Name

U T B DICHIZ DT 72& v, (Mark yourchoice.) FHfit R4} (not for evaluation)
1. #HEEEIZ 5w T (About textbooks)
1.1, J53 (3558 O #RIE 2 B\ % U727, Did you buy the textbook in English? 1) Yes 2) No
1.2, HAFEROHEIE (Japanese version of textbooks)
1.2.1. HAGEROZRE, ETEMAEWE L, Did you buy both volumes? 1) Yes 2) No
1.2.2. B&IPIFEWZE L7722, Did you buy only the first volume? 1) Yes 2) No
1.2.3. T&IPITEWZ L7, Did you buy only the first volume? 1) Yes 2) No
2. ®EEIWC DWW T (About your dictionaries)
2.1, EOX5%FERH > TWwE T, What kind of dictionary do you have?
) V=—F—2 2) Y—=7 R 3) EXEEEE 4) ZOfi( )
2.2, WEICHFFERF> T& £ L7zH, Did you bring your dictionary to the classroom? 1) Yes 2) No
1) Yes O34, (In the case of 1) Yes.)
1) FFIREE D & (only English-Japanese) 2) FIZEREE D A (only Japanese-English) 3) i/ (both)
3. HZRIZDOWT (About attendance)
3.1. MIHKRE% L % L7-%, How many sessions did you miss?
1) none 2) 1 session 3) 2 sessions 4) more than 3 sessions
3.2. fa[[EE%] % L % U725, How many times were you late?
1) none 2) once 3) twice 4) 3 times 5) 4 times 6) more than 5 times
4. FEI12ow T (About preparation)

4.1, EDOTFE%® L LI, Did you prepare for the class? L) 2 ER ) SIS ) Gk
5) always
4.2, FEHOWNFIZOWT, (FEEZER) What did you do for preparation?
1) Read an English textbook. 2) Read a Japanese textbook 3) Read both.
4) Check the terminology. 5) Read the handout. 6) Other.(Specify : )
5. #8E12ow T (About review)
5.1, WEDEE %L £ L7, Did you review the class?
1) never 2) seldom 3) sometimes 4) often 5) always
5.2. HHONEFIZOWT, What did you do for review?
1) Read the English textbook. 2) Read the Japanese textbook 3) Read both.
4) Memorized the terminology. 5) Read the handout. 6) Other.(Specify : )
6. FLEEIZ DWW T (About your English)
6.1, FEESIIC DWW T, What do you think of your English proficiency?
1) excellent 2) good 3) so-so 4) poor 5) terrible
6.2. TEEICNT 55 H, How do you feel about English?
1) Love it. 2) Like it. 3) No feelings. 4) Don’t like it 5) Hate it.
6.3, TEESA FI2 DWW, Would you like to improve your English?
1) Yes, very much. 2) Yes, but not very ambitious. 3) Not interested at all,
6.4, RETHELHEFIHZEIC DWW T, About the terminology for this course.
1) No problem. 2) OK. 3) Hard but managed. 4) Gave up.
7. #E 125w T (About the class)
7.1, A OBEITEM T X E Lh», Did you understand Prof. ***’ slectures?
1) Did not understand them at all 2) Understood just a little. 3) Understood some parts of them.
4) Understood almost all of them. 5) Understood them perfectly.
7.2, ¥4y a — 7 [ ZHETE % L7z, Did you understand her jokes?
1) Did not understand them at all 2) Understood just a few of them. 3) Understood some of them.
4) Understood almost all of them 5) Understood them perfectly.
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7.3, BfETE VRN, ¥OLE Ly, (EREE E X MEREZE ) What did you do when you didn’t?
1) Just ignored it. 2) Smiled and/or nodded. 3) Went to sleep. 4) Asked your friend.
5) Wanted to ask her to repeat it but did not. 6) Other.(Specify.

7.4, FEETOET A OFHIZ, HEETE £ L7zd, Did you understand the video?
1) Did not understand it at all 2) Understood just a little of it. 3) Understood some part of it.
4) Understood almost all of it 5) Understood it perfectly.

7.5. SO WT, (EHEIZEA)

Did you ask a question or comment to Prof. ***in the lecture?

1) Asked her a question in public. 2) Asked her a question in private. 3) Made a comment to her in public.

4) Made a comment to her in private. 5) Wanted to do so but did not. 6) Neither wanted to nor did so.

Did you ask a question or comment to Prof. ***in the group work?
1) Asked her a question. 2) Made her a comment to her.
3) Wanted to do so but did not. 4) Neither wanted to nor did so.
7.6. HAFETOREFHIHIZ DWW T, What do you think of supplementary explanations in Japanese?
1) Helped a lot. 2) Helped somewhat. 3) Helped a little. 4) Did not help at all. 5) Not needed.
7.7. EQXIBRFTIZIZZALRY 22T Wi Lz e BwgE3n, (EEEE)
When do you think you smiled and/or nodded?
1) No idea. 2) When I agreed. 3) When I understood fully. 4) When I understood a little.
5) When I listened attentively. 6) When I did not understand. 7)Other. (Specify : )
7.8, #HEh, BIRY 2L TLxwE Ld, Did you take a nap in class?
1) Every time. 2) Often. 3) Sometimes. 4) Seldom. 5) Never, Not needed.
8. 7 AMIKDOWT, (About exams.)
8.1, FHE—[m&EEEx (First written exam.)
1) Too easy. 2) Easy. 3) Appropriate. 4) Difficult. 5) Too difficult.
Your score was( ). You need not write it if you don’t want to.
8.2, FH_IaEEEHER (Second written exam.)
1) Too easy. 2) Easy. 3) Appropriate. 4) Difficult. 5) Too difficult,

Your score was( ). You need not write it if you don’t want to. If I can interview you, please fill in

your contact number. ( )
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[Abstract] Purpose : To help promote mother-child health today by looking in detail at exhibitions on maternal education and
Results : There were 117 exhibits from the
period from 1928 to 1939. After analyzing the exhibits, this period was divided into two. The first period was from 1928-1932
and concentrated on educating mothers as much as possible. Most of the exhibits were displayed by the Mother’s Association, and
others were displayed by municipal neighborhood associations and women’s clubs. Most of the exhibitions were held in department
stores in the Kyoto-Osaka-Kobe area and in the Chugoku-Shikoku area.

child-rearing advice, given by the Sandaya Sanatorium in the early Showa period.

The second period was from 1933-1939 and concen-
trated on child-rearing and maternal love. The exhibitions in this period were sponsored mainly by Patriotic Women’s Clubs and
the Mother’s Association, in that order. These were held mainly in department stores, but some were held in elementary schools.
The exhibitions were held in both the Toukai-Hokuriku region and in the Kyushu, in addition to the Kyoto-Osaka-Kobe area and
the Chugoku-Shikoku region.
included as part of the health policy. The Sandaya Sanatorium fulfilled the role of spokesperson, providing scientific knowledge

Discussion : Problems of child health became obvious in the early Showa period and were

and the latest information to mothers and children. The information offered in the exhibitions on educating mothers and on child-
rearing has something to offer, even today. Hints for solutions to problems surrounding child-rearing today can be found in these
exhibitions.

In order to make healthy child-rearing possible, it is essential to educate women and men on how to become good mothers and
fathers. It is also important to educate young men and women before they become parents, to prepare them for their roles.

[Keywords] HREF{#E mother and child health, %4 exhibition, ZHAIEEZE E Sandaya Sanatorium,

AT early Showa-era
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[Abstract] The purpose of this study was to analyze the trends in nursing research of national hospitals and sanatoriums and to
categorize them according to their distinctive features. A survey was conducted of 261 studies in nursing, funded by the Ministry
of Health, Labor and Welfare from 1996 to 2002. Research methods and main themes were analyzed and classified using our own
format. The main themes were extracted and classified by two researchers acting independently so that the study would be reliable.

The findings revealed the following. The survey was used as the most common method of research ; questionnaires were used the
most for data collection and the most frequent subject of research was the nurse. The average number of hospitals and sanatoriums

responsible for each study was 5.41. The main themes were as follows. In clinical nursing practice, these were “improvements and

”» o« ”» o« » o«

the development of new nursing roles”, “the development of guidelines for nursing care”, “continu-

the prevention of clinical accidents”,

developments in nursing care
ing nursing care”, “promoting early independence of patients”,
and quality of life”,

“quality of nursing”, “nursing work”, “the administration of beds”,

» o« » o«

the mental state of patients

» o«

the care of families”, and “protection of rights for patients and families”. In nursing administration, they were

» o«

nursing records and the release of information” and “personal

» o«

management”. In basic nursing education, they were “teaching contents and teaching methods”, “clinical practice”, “nursing

» o«

students” and “the state examination”. In post-graduate education, they were “professional education”, “education for middle
managers” and “education for novice nurses”. The items were also classified according to policy-based medical services, and it was
found that research covered 19 out of these 20 areas. In most cases, research reflected changes in society and changes in medical
treatment, changes in health and medical needs of people, and policy-based medical services. As a consequence it would seem to

be necessary to apply evaluation research to policy-based medical services. To achieve this, nurses need the necessary resources.

[Keywords] [E I 7Jb¢E « #5EHT national hospitals and sanatoriums, BUREEEE policy-based medical service,

WF9EE M trend of nursing research, &#EWISE nursing research
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Research Projects of the National College of Nursing, Japan
in the Academic Year of 2002

Supervisor: Dr. Keiko Takeo
(President)

. CROSS-CULTURAL RESEARCH ON KEY CONCEPTS IN NURSING

Human Caring
Professor/P. Boonyanurak, Assoc. Prof./M. Ozawa, Instructor/A. Okada

. A STUDY ON UNIFICATION OF EDUCATION & PRACTICE

IN NURSING

Professor/T. Kameoka, Professor/K. Iino, Assoc. Prof./T. Nakayama,
Assist. Prof./T. Matsuyama

T. Kameoka, K. Takeo : A Literature Review of the Unification of Nursing Practice, Education, and Research in the
United States. J] Nurs Studies NCNJ, 2(1), 2-9, 2003.

K. Iino, T. Kameoka, T. Matsuyama, Y. Kudoh, N. Nagao, A. Ishioka, T. Watanabe, K. Takeo : Current Status of
Research Overseas on Unification between Institutions for Nursing Education and for Health Care. J] Nurs Studies NCNJ,
2(1), 10-16, 2003.

. AN INVESTIGATION INTO THE GROWTH OF PROFESSIONAL

COMPETENCY

The Case of Midwifery
Professor/K. Sasaki, Assoc. Prof./T. Nakayama, Instructor/A. Itoh

. DATA-BASE PREPARATION OF NURSING RESEARCH

The Data-Base of Nursing Studies Subsidized by the MHLW in between 2001~2002
Professor/F. Takeuchi, Professor/H. Komamatsu, Professor/K. Iino,
Assist. Prof./K. Kashiwagi, Assist. Prof./K. Nio

. THE DEVELOPMENT OF TEACHING MATERIALS IN NURSING

Video-Tape : Music Therapy in Child Nursing
Professor/H. Komamatsu, Assist. Prof./T. Yamada, Instructor/M. Sagawa
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